
Part 3: Grade 1 Planning: From Data to Instruction



We acknowledge that ONlit’s work takes place on 
traditional Indigenous territories. We acknowledge 
that there are 46 treaties and other agreements 
that cover the territory now called Ontario. 

We are thankful to be able to work on this land, and 
we are thankful to First Nations, Métis and Inuit 
people for their care for and teachings about the 
earth. This acknowledgement reminds us of our 
responsibilities to our relationships and to the 
ancestral lands on which we learn, work and live.

Land Acknowledgement



Tonight’s Agenda

01.  Classroom Context - Where did we leave off?

02.  Progress Monitoring with Acadience

03.  End of Year Universal Screening

04.   Top 5 Instructional Moves

05.   Q&A



Classroom Context: 
Where did we leave off?01.
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Turning Results Into Action - MOY
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15 mins - Oral Language and Syntax Practice

- Picture or video prompt
- Talk and write about what they are seeing, thinking, and wondering

40 mins - Explicit Phonics/Morphologic Instruction and Connected Practice

- Explicit instruction
- Connected Practice

30 mins - Syntax, Writing and Writing Forms

- Explicit instruction
- Student Practice

30 mins (after lunch) - Reading Comprehension

- Interactive read-alouds
- Reading response

Language Foundations - Explicit Instruction
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20 mins - Explicit Instruction in Phonics, PA, and Morphology

- New concept/review of concept (using scope and sequence)
- Reimagined Three Part Routine
- Engaging games and activities using the concept 

-Decoding, encoding, HFW
-Multisyllabic words
-Fluency practice with decodable
-Partner reading
-Repeated reading (individual)

- Read and spell sounds, words and sentences

Language Foundations - Explicit Instruction

Monday Tuesday Wednesday Thursday Friday

Explicit Phoneme 
Instruction
Fluency

HFW Words & 
Morphology

Multisyllabic
Word Chaining

HFW Words & 
Morphology

Explicit Phoneme 
Instruction
Fluency



9

Language Foundations - Explicit Instruction
20 mins - Connected Practice

- Independently practicing skills directly related to what they just 
learned OR at their instructional level

- Decoding practice
- Encoding practice
- Multisyllabic words based on scope and sequence
- Fluency grids
- Partner Reading
- Comprehension Questions - NEW!
- Ready for Reading - reading decodable to teacher

Monday Tuesday Wednesday Thursday Friday

Decode and 
Match

Partner 
Reading Encoding Partner 

Reading
Assessment of 
New Concept

Multisyllabic, Fluency Grids, Comprehension Questions Ready for 
Reading
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Why Didn’t I Use Literacy Centres?

MOY - ORF
WCMP
54% below or well 
below benchmark
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Why Didn’t I Use Literacy Centres?

Teacher

Decoding

Encoding

Fluency

Multisyllabic

Day 1 Day 2 Day 3 Day 4



12

Studies report that kids are less 
likely to be engaged in learning 
when working on their own (Cohen, 
1994; Cowen, 2016; Gump, 1967; 
Kouno, 1970); and amount of 
seatwork has been found to be 
negatively related to learning 
(Seifert & Beck, 1984).
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One study even reported that the 
best readers did reasonably well 
with seatwork and other 
independent activities, but lower 
readers learned substantially less 
from such activities (Connor, 
Morrison, & Petrella, 2004). They 
needed the teacher time.
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What I Did Instead…

Supported 
Decoding

Independent 
Decoding
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What I Did Instead…

Supported 
Encoding

Independent 
Encoding
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What I Did Instead…

Supported 
Multisyllabic

Independent 
Multisyllabic
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What I Did Instead…

Supported 
Fluency

Independent 
Fluency



Progress Monitoring with 
Acadience02.



Who did I Select to Progress Monitor?

● Any student who is below or well below 
benchmark on NWF-CLS, NWF-WWR, 
ORF-WCPM, or ORF-ACC

● The further they are from the 
benchmark the more frequently I 
checked in - generally 2-4 weeks

Acadience:
NWF 4 students
ORF 14 students*

Weekly Pen Review:
sound, word, sentence 

dictation, and Ready for 
Reading

Progress 
Monitoring



Acadience Benchmarks

Well Below - Likely to need 
intensive support

Below - Likely to need 
strategic support

At or Above - Likely to need 
core support 
(evidence based Tier 1)



Progress Monitoring Results



Progress Monitoring Results
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Progress Monitoring Results



Acadience Results
● Nonsense Word Fluency - Correct Letter Sounds

Feb 3

May 12



Acadience Results
● Nonsense Word Fluency - Whole Words Read

Feb 3

May 12



Acadience Results
● Oral Reading Fluency - Words Correct Per Minute

Feb 3

May 12



Acadience Results
● Oral Reading Fluency - Accuracy

Feb 3

May 12 



End of Year  
Universal Screening 
(EOY)03.



How did I fit it in?
Time of Day Tuesday Wednesday Thursday Friday

Soft Entry 2 2 2 2

Snack 1 1 1 1

Instructional 
Downtime 2 2 2

Prep 4
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Acadience Results
Reading Composite Score

NWF - Whole Words Read

ORF - Words Correct

ORF - Accuracy
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Acadience Results
ORF - Accuracy



Acadience Results
● Oral Reading Fluency - Words Correct Per Minute

   Raw Score

Feb 3

May 20



Acadience Results
● Oral Reading Fluency - Accuracy - Raw Score

Feb 3

May 20 



● Multisyllabic words
● Suffixes
● Simple substitutions (into for onto)
● Skipping entire lines of text

What kind of errors did 
they make?



Is the ORF too hard?



Is the ORF too hard?



Is the ORF too hard?





Data for Next Year’s Teacher

Student Previous 
Information Evidence-based Information

A PM 6

Reads cvc with developing fluency (WWR - 4)
Increasing fluency on HFW 
Requires support with adding complex GPC to bank 
of sound knowledge (WCPM 7, ACC 41%)

Review Consonants, short vowels and begin with 
blends and digraphs

B PM 18

Developing fluency with complex GPC (WCPM 
35, ACC 85%)

Review HFW, restart with vowel teams and 
encoding



Plan for the Next 20 Days…

● 5 more GPC to teach
● Continue with multisyllabic

○ focus on suffixes
● Continue to work on comprehension

○ Interactive read-alouds
○ Retell strategies

● Progress Monitor
○ 2 more rounds 



Top 5 Instructional Moves04.



1. Keeping the routines the same from week to 
week
○ Oral reading/writing
○ Robust, explicit instruction and practice
○ Home Reading Program

2. Multisyllabic work - syllable types and then 
moving into morphological 

3. Time in Text - decodables, class library, 
interactive read-alouds, home reading

4. Progress Monitoring - weekly progress 
monitoring of the scope and sequence

5. Letting the data guide my thinking and 
responsiveness 

6. Having someone to reach out to

Top 5 Instructional Moves







Instructional Routines
Home Reading Program
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Instructional Routines
Ready for Reading



1. Keeping the routines the same from week to 
week
○ Oral reading/writing
○ Seat work/independent work/activities etc.
○ Home Reading Program

2. Multisyllabic work - syllable types and then 
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3. Time in Text - decodables, class library, 
interactive read-alouds, home reading

4. Progress Monitoring - weekly progress 
monitoring of the scope and sequence

5. Data informed instruction
6. Having someone to reach out to

Top 5 Instructional Moves
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When you’re working on 
something that’s so critical to 
lifeーa child’s lifeーbelief 
systems don’t cut it.

Evidence cuts it. 

Dr. Reid Lyon



Thank you!


